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To support your learning...
All participants have been muted
Please type questions or comments into Chat 
We will monitor the CHAT and answer questions 
throughout the training
This session is being recorded to share on the Virtual Lab 
School site
We encourage you to participate in the polls throughout 
the training
Share your feedback after the training!
If we disconnect – please log back in



LEARNING OBJECTIVES

 Examine factors that contribute to high turnover 
among ECE teachers, especially at the program 
level  

 Describe evidence-based strategies that can 
reduce turnover and promote retention within an 
ECE program Bulleted item three

 Identify opportunities for implementing these 
strategies within your own program



SHARE OUT - CHAT

What drew you to today’s session?



Turnover is HIGH 
in early care and education

1

25% 
per year
“Nearly one in four 
center-based ECE 
teachers leave their job 
every year”
(cited in Fox et al., 2025) 

2

Worse for 
Centers serving 
0-5
Turnover rates for 
centers serving children 
0–5 are 2x those serving 
only preschool-age 
children

3

Highest in for-
profit, private-
pay ECE
Even after accounting for 
differences in wages and 
benefits
 

Amadon et al. (2023); Bassok et al. (2021a); Bassok et al. (2021b); Caven et al. (2021); Doromal et al. (2022); Fox, Purtell & Lang (2025); Totenhagen et al. 
(2016)



Turnover affects 
programs, staff, families, and children 

• The cost of turnover for an ECE program is 
estimated to be ~ 50% of the annual salary for 
each departing staff member

• When staff leave, remaining staff report facing 
increased demands and higher levels of 
stress

• High turnover rates increase staffing shortages 
in programs, and in turn, limit families’ 
access to care

• Turnover is associated with negative 
outcomes for children in terms of language 
development, social-emotional outcomes  

“A stable 
workforce is 

critically 
important to 

basic day-to-day 
operations and 
overall quality” 

Fee (2024), Federal Reserve Bank of 
Cleveland

Cassidy et al. (2011); Bassok et al. (2021b); Doromal et al. (2022); Fee (2024); Grunewald et al. 
(2022); Horm et al. (2018); Kwon et al. (2020); Macagno & Molina (2024); Mims et al. (2009); 
Montana Child Care Business Connect (MCCBC, n.d., calculator); Mortensen & Barnett (2014); 
Shirvanian & Michael (2017); Tebben et al. (2021)



But…turnover is complicated to 
understand

• Studies have found 
different things associated 
with turnover

• Findings are mixed and 
inconsistent across studies

• Interventions to address 
turnover often are limitedly 
successful

May have many reasons 
why they seek new jobs

We may need a variety of 
strategies if we want to 
keep teachers

Bassok et al. (2021a); Bellows et al., 2022; Berger et al. (2022): Bryant et al. (2023); Farewell et al. (2023); Fox et al. (2025); Grant et al. (2019); Herman et al. (2023); Holochowst et al. (2009); 
Hur et al. (2023); Lessard et al. (2020); Mader (2024); Morrissey & Bowman (2023); Policy-to-3 Policy Impact Center (2022); Schaack et al. (2021); Schaack et al. (2020); Schonfeld & Bianchi 
(2016); Totenhagen et al. (2016); Vicente et al. (2024); Wells (2015)



SHARE OUT- CHAT

What do you find most stressful about 
turnover?



Our research—
Learning more about Seekers and Stayers 

Seekers
Those who HAD looked for a 
job to replace their current job 
in the past 3 months

Stayers
Those who HAD NOT looked 
for a job to replace their 
current job in the past 3 
months

1   Are there common “clusters” 
of Seekers and Stayers in terms 
of strengths and vulnerabilities?

2   What other characteristics 
are related to clusters of 
Seekers and Stayers?

3   How do Seekers and Stayers 
compare to one another?



Where did our data come 
from?

2019 National Survey of Early 
Care and Education (NSECE)

A nationally-representative survey of ECE 
providers in the United States

The sample includes:
Center-based ECE providers with 
both of the following:

1. A valid response to the question “In the 
past 3 months, have you done anything 
to look for a new job or additional job?”

2. Corresponding data from a center-
based program survey

5192 members of the 
center-based ECE 

workforce

4650 responses with 
corresponding program-

level survey

Seekers
n = 998

Stayers
n = 3652



Key topics of interest—strengths and 
vulnerabilities that are modifiable

Individual
 Mental well-being

Relational
 Collegial support
 Relationships with 

children’s families
 Experiences with 

children

Program Context
 Pay
 Supportive resources 

for staff and families
 Overall staff retention



Key characteristics—less-modifiable 
factors that may also be related to turnover

Intrapersonal

 Age
 Educational 

background
 Experience
 Motivation

Interpersonal

 Partner status

Workplace 
context

 Program 
auspice

 Primary age 
group

External 
context

 Household 
income

 Community 
affluence



POLL

Which of these do you think are most 
strongly related to turnover based on your 

own experiences?
  

(select up to three)



What did we find?



Who were the teachers?
Seekers 
(N = 998)

Stayers
(N = 3652)

Age (mdn.) 31 years 37 years
Hourly wage (mdn.) $13 $13
Highest level of education High school or less 17 % 23 %

Some college/AA 43 % 49 %
BA or above 40 % 28 %

Primary role Assistant teacher 37 % 38 %
Primary age group Infant/Toddler 53 % 47 %
Program auspice For-profit 44 % 43 %

Non-profit 46 % 47 %
Government 8 % 8 %



1 There are unique clusters 
of strengths and vulnerabilities

Managing

• Lower-than-
average 
wages

• Average 
levels across 
all other 
included 
indicators

Seekers—50%
Stayers—71%

Well-
resourced

• Higher-than 
average 
wages 

• High 
program 
resources

• High levels of 
stress related 
to children 
and families

Seekers—17%
Stayers—10%

Struggling

• Very low 
mental well-
being

• Low levels of 
collegial 
support

• High levels of 
stress related 
to children 
and families

Seekers—16%
Stayers—10%

Challenging 
context

• Low wages

• Low program 
resources

• Low overall 
staff 
retention 
within the 
program

Seekers—13%
Stayers—7%

Highly 
paid

• Much higher-
than-average 
wages

• High 
program 
resources 
and staff 
retention

• Somewhat 
high stress 
related to 
children and 
familiesSeekers—4%
Stayers—3%



2 Some characteristics 
are more common for some clusters

Managing

(Reference group, 
so they serve as 
the “average” for 

comparison)

Seekers—50%
Stayers—71%

Well-
resourced

• High levels of 
education

• High levels of 
experience

• Working in 
non-profit and 
government-
sponsored 
programs

Seekers—17%
Stayers—10%

Struggling

• Younger

• More likely to 
be in the field 
for practical 
reasons

• Working with 
infants and 
toddlers

Seekers—16%
Stayers—10%

Challenging 
context

•  Younger

• Working with 
infants and 
toddlers

• Working in for-
profit 
programs

Seekers—13%
Stayers—7%

Highly 
paid

• Higher 
education

• More 
experience

• In the field 
because it is 
their 
“profession”

• Working with 
preschoolers

• Working in 
non-profit and 
government-
sponsored 
programs
Seekers—4%
Stayers—3%



3 Seekers differ from Stayers in several ways

Managing Well-
resourced Struggling Challenging 

context Highly paid

Seekers:
lower mental well-
being, 
lower collegial 
support, 

No significant 
differences

Profession rather 
than calling

Partnered

Younger
For-profit 
programs

Non-profit

Practical reasons

Higher education

Stayers:
lower reports of 
children 
experiencing 
stressors, 
lower reports of 
challenging 
behaviors

No significant 
differences Partnered Non-profit 

programs
Non-profit and 
govt. programs

Govt. 

More experience

Older



SHARE OUT- CHAT

What is one thing you want to remember 
about these findings?



Key Take Aways

• Different clusters suggest the need for diverse interventions 
when trying to increase retention

• Some groups of ECE professionals may benefit from more 
targeted supports

• Improving the relational context is a likely intervention 
target for a large proportion of the ECE workforce, 
including: 
• Supports for Addressing Children’s Challenging Behavior
• Supporting Collegial Relationships
• Supporting Staff Well-Being



Strategies for Reducing Turnover & 
Supporting Staff Retention



What Matters?

Supports for 
Challenging 
Behaviors

Collegial 
Support

Staff 
Well-Being



Challenging 
Behavior 
Contributes to 
Turnover

Grayson & Alvarez (2008); Mondi 
et al. (2022); Zinsser et al. (2019)

Managing challenging behavior is a 
significant source of stress and has been 
linked to greater levels of emotional 
exhaustion amongst teachers

Teachers that spend more time managing 
behavior feel less effective and competent

Teachers often feel unsupported and 
unequipped at handling challenging 
behaviors



Evidence-Based Strategies

• Training & coaching support on 
developmentally appropriate 
expectations

• Professional development on 
behavior functions and 
prevention strategies 

• Modeling & practice 
communicating with 
families

• Program, state or Service
level supports

FT, Supporting 
Children with 

Challenging 
Behaviors



Reflecting on Staff's Knowledge & Expectations

FT, Supporting Children with Challenging Behavior, Lesson 5 IT, Child Abuse Prevention, Lesson 2NCPMI, 2023



• Practice and systems for 
documenting behavior

• Support in the 
determining the function 
of behavior

• Preventative strategies 
connected to behavior 
functions

FCC, Positive Guidance, Lesson 4
FT, Supporting Children with 

Challenging Behaviors, Lesson 
5

Determining Behavior 
Functions



Navigating 
Difficult Conversations

FT, Supporting Children with Challenging Behaviors, Lesson 6



Building Strong Teams

• Preschool teacher-perceived sense of 
community, measured as collaboration 
with co-workers and involvement in 
program policies and practices, is 
associated with teachers’ work 
engagement and children’s social-
emotional development.

• ECE teacher’s satisfaction with their 
relationship with a supervisor & 
team strongly influenced turnover.

Jeon et al. (2017); Wells (2015)



   

Self Determination Theory;
3 Basic Psychological needs
Deci & Ryan (1985); Ryan & Deci (2000)
https://selfdeterminationtheory.org/theory/ 

+Motivation

Be your 
best self

Connection  
(Relatedness)

Competency

Autonomy

(Choice)

https://selfdeterminationtheory.org/theory/


Practices that Prioritize Collaboration

  Start meetings with team-building

  Use time during staff training to teach professional skills that support teamwork

  Share how you work on your own skills to be a better collaborator

  Coach or mentor staff members in this part of their professionalism

  Develop group agreements with staff

  Include collaboration as one aspect of staff performance review

  Include elements of teamwork in your staff observations and goal setting

  Prioritize time for team gatherings

  Use tools to assess teamwork in your program



SHARE OUT: CHAT
What are some ways that you engage 

professionals during a staff meeting that helps 
to build teamwork and collegiality?



Resources that Support Team 
Building/Collegiality

MG, Communication & Language Development, Lesson 1 MG, Program Management, Lesson 5 



Teachers reporting 
higher levels of well-
being also reported 

engaging in SEL 
practices to a greater 

extent than those with 
lower reported well-

being.
 

American Teacher Panel (2020)

Organizational Care Promotes Self Care



Model and share your self-care strategies

Encourage staff to engage in trainings and professional development opportunities to develop their 
own self-care strategies

Collectively engage in self-care practices (small or large group)

Examine program policies to ensure staff members can meet their own needs

Cultivate gratitude 

Build a Program Culture of Calm & Caring



The 
Power 

of 
Gratitude

• Teachers who practice gratitude benefit from 
improved relationships, increased feelings of 
calmness, greater resilience, and greater 
personal satisfaction; and they feel more 
engaged at work.

• When gratitude is express for teachers, they 
feel humanized and appreciated, experience a 
greater sense of belonging, demonstrate more 
self-efficacy, and feel more resilient against 
stress and burnout.

• Expressions of gratitude for teachers can be 
simple, such as recognizing specific 
accomplishments or just checking in. BUT 
gratitude is not enough when it’s provided 
without other basic resources.

Howells (2014); Nicuta et al. (2022); Turinas et al. (2023)



Focused Topic, Social Emotional Learning for Teachers, Lessons 2 & 5

Tools and Resources to 
Support Well-Being



FT, Leadership Essentials, Lesson 3

Putting It All Together



Need More Support?

Supports for 
Challenging Behavior

• Supporting Children with 
Challenging Behavior

• Positive Guidance
• Learning Environments
• Social Emotional 

Development
• Child Abuse Prevention

Collegial Support

•  Social Emotional 
Development

• Communication & 
Language Development

• Professionalism
• Leadership Essentials

Staff Well-being

• Social Emotional Learning 
for Teachers

• Self & Cultural 
Understanding

• Social Emotional 
Development

• Child Abuse Prevention

Relevant Virtual Lab School courses:

https://www.virtuallabschool.org



VLS Tools & 
Resources

 Infant & Toddler, Child Abuse Prevention, Lesson 2: Reframing Activity
 Family Child Care, Positive Guidance, Lesson 4: Documenting Children's 

Behavior
 Training & Curriculum Specialist, Lesson 2: Child Abuse Prevention
 Management, Communication & Language Development, Lesson 1: 

Birthday Line Up
 Management, Program Management, Lesson 5: Self-Assessment: Am I a 

Team Player
 Focused Topic, Supporting Children with Challenging Behavior
 Focused Topic, Supporting Children with Challenging Behavior, Lesson 

5: Behavior Sort
 Focused Topic, Supporting Children with Challenging Behavior, Lesson 

5: A-B-C Observation 
 Focused Topic, Supporting Children with Challenging Behavior, Lesson 

6: Talking with Families about Challenging Behaviors
 Focused Topic, Supporting Children with Challenging Behavior, Lesson 

6: Preparing for Conversation Guide
 Focused Topic, Social Emotional Learning for Teachers, Lessons 2: Daily 

Stress Journal
 Focused Topic, Social Emotional Learning for Teachers, Lesson 5: Direct 

Care Practice Inventory
 Focused Topic, Social Emotional Learning for Teachers, Lesson 5: 

Leadership Practice Inventory
 Focused Topic, Social Emotional Learning for Teachers, Lesson 5: SELF-T 

Approach for Teachers

https://www.virtuallabschool.org/infant-toddler/child-abuse-prevention/lesson-2/act/14586
https://www.virtuallabschool.org/fcc/positive-guidance/lesson-4/act/20561
https://www.virtuallabschool.org/fcc/positive-guidance/lesson-4/act/20561
https://www.virtuallabschool.org/tcs/child-abuse-prevention/lesson-2
https://www.virtuallabschool.org/management/communication-and-language-development/lesson-1/act/24881
https://www.virtuallabschool.org/management/program-management/lesson-5/act/18041
https://www.virtuallabschool.org/management/program-management/lesson-5/act/18041
https://www.virtuallabschool.org/management/program-management/lesson-5/act/18041
https://www.virtuallabschool.org/management/program-management/lesson-5/act/18041
https://www.virtuallabschool.org/focused-topics/supporting-children-with-challenging-behaviors
https://www.virtuallabschool.org/focused-topics/misc/lesson-5/act/21076
https://www.virtuallabschool.org/focused-topics/supporting-children-with-challenging-behaviors/lesson-5/act/27496
https://www.virtuallabschool.org/focused-topics/supporting-children-with-challenging-behaviors/lesson-5/act/27496
https://www.virtuallabschool.org/focused-topics/supporting-children-with-challenging-behaviors/lesson-5/act/27496
https://www.virtuallabschool.org/focused-topics/supporting-children-with-challenging-behaviors/lesson-5/act/27496
https://www.virtuallabschool.org/focused-topics/supporting-children-with-challenging-behaviors/lesson-5/act/27496
https://www.virtuallabschool.org/focused-topics/misc/lesson-6/act/21096
https://www.virtuallabschool.org/focused-topics/misc/lesson-6/act/21086
https://www.virtuallabschool.org/focused-topics/social-emotional-learning-for-teachers/lesson-2/act/22786
https://www.virtuallabschool.org/focused-topics/social-emotional-learning-for-teachers/lesson-2/act/22786
https://static.virtuallabschool.org/activities/self-t/FT.SELFT_5.Together_A2.PracticeInventoryDC.pdf
https://static.virtuallabschool.org/activities/self-t/FT.SELFT_5.Together_A2.PracticeInventoryDC.pdf
https://static.virtuallabschool.org/activities/self-t/FT.SELFT_5.Together_A3.PracticeInventoryLeadership.pdf
https://static.virtuallabschool.org/atmt/self-t/FT.SelfT_5.WhatWeCanDoTogether_A1.SELFTApproachforTeachers.pdf
https://static.virtuallabschool.org/atmt/self-t/FT.SelfT_5.WhatWeCanDoTogether_A1.SELFTApproachforTeachers.pdf
https://static.virtuallabschool.org/atmt/self-t/FT.SelfT_5.WhatWeCanDoTogether_A1.SELFTApproachforTeachers.pdf
https://static.virtuallabschool.org/atmt/self-t/FT.SelfT_5.WhatWeCanDoTogether_A1.SELFTApproachforTeachers.pdf
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Thank you again for joining us today!
Any questions?

Please complete the QUICK feedback survey-
What future training topics would be helpful?

https://www.virtuallabschool.org/
support@virtuallabschool.org
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