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To Support Your Learning...

 All participants have been muted
« Please type questions or comments into the CHAT
« We will watch the CHAT and answer questions throughout the training

 This session is being recorded and will be made available on the Virtual
Lab School site

« We encourage you to take part in the interactive components throughout
the training

* If you have any feedback, you will have an opportunity to share your
thoughts after the training

* If we disconnect—please log back in.



Learning Objectives

ldentify the essential elements of VLS content and how
the system is structured to support adult learners
Explore strategies for orienting new CYP professionals to
the VLS

Discuss key ways for T&CS to engage and support
professionals throughout their foundational coursework
and beyond

Highlight VLS tools and resources that can assist
professionals as they navigate the system



The VLS: What is it?

The Virtual Lab School (VLS) v Competency-

IS an online professional based professional
development system development system
designed to empower child V" Developed specifically to

. support military CYPs
and youth professionals

! . v' Leverages and translates
with knowledge and skills research and relevant

to enhance their practice. standards in multiple areas




Effective Professional Development

Content Active Appropriate Collective
: Coherence : L
Focus Learning Duration Participation

Clear objectives

Self-reflection Focus on application Lessons built to be Specialized, but
30-45 minues each aligned tracks
Evidence-informed
practices Progress

dashboards

Practice-based o s Course and track : .
: Activities Discussion prompts
videos structure

Course and track

certification
Aligned to standards

Demonstrate,
» competency Consistent LEAD Flexible pacing
Role-specific tracks reflections, EOCAs framework

Built-in coaching
support

Allen & Kelly, 2015; Desimone, 2009; Administration for Child and Families, 2015;
Joyce & Showers, 2002; Kraft et al., 2018; Schachter et al., 2025; Schachter et al., 2019; Sheridan et al., 2009



A key reason we've built the direct care tracks to
intentionally include coaching...

Greater
Training with improvement Better child
coaching in teacher outcomes
practice

Joyce & Showers, 2002; Kraft et al., 2018; Schachter et al., 2025;
See more about the science of coaching in our previous Live Leadership Webinar: Coaching to Enhance Practice



https://www.virtuallabschool.org/recorded-sessions/leadership/coaching-enhance-practice-successful-strategies-support-adult-learners

VLS Foundational Tracks

* Program Leaders
o Management
o Training & Curriculum Specialist
» Center-Based Direct Care Professionals
o Infant Toddler (birth to 3 years)
o Preschool (3 to 5 years)
o School-Age (5 to 12 years)
o Coming soon: Youth (12 to 18 years)

« Home-Based Professionals
o Family Child Care (birth to 12 years)



Foundational Training

Safe Environments Self & Cultural Understanding

Healthy Environments Social & Emotional Development
Learning Environments Positive Guidance
Physical Development Family Engagement
Cognitive Development Program Management
Professionalism

Child Abuse: Identification & Reporting

Child Abuse: Prevention

FFH ® & D

Scaffolds learning for Combines research on Highlights Emphasizes practice- Showcases expert

Communication & Language Development

G T QR C{ G TG C{ G CA Q¢

Creative Expression

& & @ & Q@ & ®

new and advanced child development, developmentally based coaching, self- interviews and in-

professionals. effective teaching appropriate, inclusive, & reflection, and program video footage
practices, and principles family focused application of demonstrating best
of adult learning. approaches. knowledge and skills. practices.




LEAD: Consistent Evidence-Informed
Lesson Framework

L1 &
— LEARN — SEE
— EXPLORE —
Often shared with T&CS/coach for feedback & support
v

— DEMONSTRATE —



Building Professional Awareness, Knowledge,
Skills, and Use in Context

Coaching Use new skills
in context
VLS Activities Develop skills
Knowledge
VLS Content

Awareness Complexity  Effort

|

L]
i

Adapted from PBC Leadership Academy (2016)



Elements of a Competency-Based System

COMPETENCY END OF COURSE
REFLECTIONS ASSESSMENT



Specialized Training

VLS professional development offerings include focused, targeted content tailored to a wide range
of roles, program settings, and training requirements.

Focused Topics: Specialized courses that deepen knowledge on complex subjects and build on
foundational training to better support all children, families, and role-specific needs.

Targeted Professional Developments: Brief, research-informed modules (0.5—1.5 hours) that
meet annual requirements and support role-specific professional growth.

Recorded Webinars: Hour-long recorded webinars for program leaders focused on
strengthening leadership practices on key topics.

Supplemental Trainings: Practical trainings, tools, and resources that aid implementation of
high-quality, evidence-informed child and youth practices.

2 o | @™ &

Targeted PD Recorded Webinars Supplemental Trainings




Orienting Professionals to
the VLS

v
v

AN

Get to know the learner
Introduce professional to the
VLS framework and technical
aspects

Demonstrate key features
Share what to expect in their
learning journey

Discuss expectations for
course completion

G

Fooused Topics - Using the VLS: Coaching to Enhance Practice  Lesson 3

Tips for Introducing Staff to the VLS

Use the VLS Tips listed below to orient s1aff members that are using the Viroual Lab Schoal far the first time.

L Introduce the Virtual Lab School (VLS) as an online professional development system initially created to provide
the US. military child care system with & unified framewaork of information, resources, and tools.

Faint out the key philosophical elements of the VLS that make itan e e professional development system.

Research-Based: Content based on the late
inform those working in the child care col

t research on child development, earfy education, and afer-school care to best

Accessibility: The VLS is aco
reflect new research and pr:

sible anytim:
= guidelines: however, some VL festures are only available wo logged-in users.

e to anyone with a computer or device and the internet. and it is continually updated to

Coaching Support: The high-gua ntent in the VLS is intended to be paired with coaching support. Staff members are not
encouraged 1o use I LS website a5 a stand-alone textbook of information. The VLS website content is complemented and
gngthened by the on-the-ground cosching provided by coaches, trainers, and administrators in your program.

Job-Embedded Activities: Activities and resources that are related directly to the work of direct care providers, coaches, and
are programs.

administrators in child <

Self-Reflection: Content, activities, and resources that engage participants in reflective participation.

-Introduce the staff member to the concepts of tracks, courses, and lessons. Explain expectations for completion
of 15 Foundational Courses and Focused Topics including the order in which the staff member will take the
courses and the time frame inwhich they should be completed.

Explzin the key concepts and use the “Menu” button to demonstrate some of these key festures of the VLS.

Foundational Courses: Explain that
Child Development Associate Com
identification and reporting.

track has 15 Foundational Courses that are aligned with the 13 funcional areas of the
etency Standards and two additional courses on child abuse prevention and child sbuse

Using the Main Menu: Use th
VLS
any one

Menu” button in the top. left-hand corner to show the staff member how to navigate to the six
Infant & Toddler, Preschool, School Age, Family Child Care, Training & Curriculum Specizlist, and Management. Select

¢ tracks and navigate to that rrack’s Foundational Course pags

the =
Focused Topics Courses: Thess ars not rack g and are meant for all audience
relevant to specialized content areas.

s and provide knowledge and strategies

Reiterate: Show the staff member how to navigate between Foundational Courses and Focused Topic Courses using the Menu
button.

Mavigating to a Course: 5 from the Menu b = staff member the list of Foundationa

Courses they will complete. Select the “Choose Course” button to
they are enrolled.

tton to show i

emonstrate how the staff member will begin the course once
Updates: Explzin that the VLS iz continualty updated to reflect research and best pra staff members have
completad a leszon or course, thers may be new and beneficial material available for t work. Staff members
ong after they have completed specific courses to support their work.

m £ Ese in thei

may ahuays to specific leszons or resou

Il Discuss the consistent structure of the VLS lessons within each course. Each lesson follows the LEAD
Framework: Learn, Explore, Apply, and Demonstrate.

Mavigate v the first course the staff member will complete and se
LEAD framework. Explain what types of materials and content will
points to mention in your description:

ct Lesson 1. Scroll through the lesson, stopping at 2ach section of the
& found in each section as you point out the LEAD framewark.

FT, Using the VLS: Coaching to Enhance Practice, Lesson 3




Virtual Lab School

&

What to Expect on this |

Preschool
Child Abuse: Prevention

I_e a N i N g J O U rn ey Respondiélt%;ﬁefile;asvior That

All of us experience challenging behavior in the classroom at one time or another. It is important to be prepared to respond positively and
appropriately. This lesson will introduce you to positive guidance techniques. It will also help you recognize discipline or punishment

procedures that are never acceptable in your workplace.

Virtual Lab School

strategies in response to challenging behavior.

* Active engagement with

licy.

Preschool

course material and coac

Guidance: Preschool Children

This lesson will help you understand behaviors that are typical for preschool-aged children. You will also learn about addressing children's

° N a t l I ra I re CO n n e Cti O n Wi t individual differences and what to do if you are concerned about the development of a child in your care.

Objectives '.'A R N

L]
ey I ea S *  Idenciy behaviors that are typical for preschool-age children.

= Discuss the role adults can play when it comes to guidance of preschool-age children.

= Describe how behaviors are influenced by our upbringing and relationships with families and caregivers.

er in the art area. They begin to yell and rip the paper out of one

nd yells, “Stop.” She begins muttering, “I've had enough. You girls have
I I the girls* hands and throws it away. “If you're going to act like little brats,
L E A R N vior challenged her, she began to yell and act aggressively. She let that

propriate. Janice made a poor decision, but you can learn from her
does at one time or another. What matters is how we handle our stress.
e should have done differently? Can you relate to the emotions that led to

Children’s behaviors and adults’ responses to these behaviors have a powerful impact on children’s development. Learning to manage

behaviors through positive guidance is crucial for children's participation in school and home experiences and for their overall growth. P res ch 00 I C h i | d Ab use:
P o

Consider some of the children in your own life and the different behaviors they engaged in as they were growing up.

U —— Prevention, Lesson 4

in with children. When adults have appropriate expectations for children, they are less likely to feel frustrated and behave in less desirable

Itis important to recognize that guidance is not sometl

ways.

The National Associ;

ion for the Education of Young Children (NAEYC) refers to this as developmentally appropriate practice (DAP).
According the NAEYC's 2020 position statement, developmentally appropriate practice is defined as methods that promote each child's
optimal development and learning through a strengths-based, play-based approach to joyful, engaged learning.

NAFYC emphasizes that for practices to he developmentally apprapriate, they must alsa be linguistically, individially, and cantextially

Preschool, Positive Guidance, Lesson 2




Expectations for Course
Completion

1 Read the lesson and complete the
required activities

1 Complete the demonstrate questions

] Submit activities to coach and
request review

 Self-reflect using the Competency
Reflection

d Complete the End of Course
Assessment

1 Participate in coaching conversation

\6 g

Completion &
Review

ack
pletes Campeatency A
Reflection if recuestes zm Lesson/Activity \'*
by coach
Repeat siep 2

Virtual Lab School
Course “«®
Enrollment

Observation &
Competency

= / 1 l‘ 4 Reflection
) 4 Z
ﬁ Certification

Course Completion Cycle

Use this visual when orienting staff members
that are new to the VLS to help explain roles,
responsibilities, and the expectations for
completing coursework.

Goal
Follow-Up 4

5 lectne
oul the
[ staft
o 25,
@ Loals, and ac »l:"l’ )
Sleps
End of Course
5 Assessment
Staff

—— 4"’ Completas the End of
Course ASSessment

Using the VLS: Coaching to Enhance Practice, Lesson 3



Best Practices for Submitting Activities

Y |
. Help staff to know — Request Review @

the best way to share

activities

o Email, shared folder, print > ———
o Request Review ST T

o Number of activities to
submit at a time

Explore & Apsly

 How will you
share feedback?

=} Self & Cattur sl Understanseme L0 o PROCE



Expectations for Track Completion

 Share the course order the
professional will follow Virtual Lf:) School

« Communicate Service- TRACK CERTIFICATE
level policy related to
timeline

« Discuss how progression
through the foundational
training connects to their

Kaleigh Matesick

promotions



CounciL
2460 16th Street NW, Washington, DC 20009 for ———

202-265-9090 | 800-424-4310 | Fax: 202-265-9161 PROFESSIONAL
www.cdacouncilorg RECOGNITION

Using the VLS for a CDA Credential

CDA

CDA

CDA
Preschool ' Cognitive Development ' Lesson 5

VLS Preschool CDA Activity Guide : e
CDA Mathematics Activity Plan

This page identifies the Competency Statements, Resource Collection items, and Professional Philosophy Statement that are required for
Barbara Thompson the Child Development Associate Credential (CDA) Professional Portfolio and the specific track, course, and lesson within the VLS in which
Directory, Office of Family Readiness PO“CY these items can be found. Use this document as a guide to build the resources required for your CDA Professional Portfolio. For more
M Illtal’y Community and Family PO"CY information on building your CDA Professional Portfolio, see https://www.virtuallabschool.org/cda-supports.

Office of the Secretary of Defense

July 2016

Create a mathematics activity plan using the template provided. Within the activity plan, clearly indicate the age group (3s, 4s, or 5s),
Dear Ms. Thompson: SAFE ENVI RO N M E NTS explain why it is developmentally appropriate for that age group, and list the intended goals, materials and processes/teaching strategies.

This is to inform you the Council has validated the infd CDA Resource Collection Item RC VI-1
Military Training Modules, now known as the Virtual Y |« .., RegilEHGTARE
= . g Complete RCVI-1 Child Care Regulation Agency activity found in Safe Environments, Lesson 3.
The Council accepts the above mentioned Military Mol

hours of education for CDA Candidates working in the| ' RCVI-1 Copy of State/Installation Regulation RC11-9 4
CDA verifies completion of the Military Training Modu Include a copy of your state’s/installation’s regulation that describes the required qualifications of personnel (teachers, directors, Mathematics Activity
transcript or certificate that includes Candidate’s nam
signature and title of signer. The Council will not acce| | i cover Sheer

Place this coversheet in front of RCVI-1 in your CDA Professional Portfolio.

ivity

assistants) in your CDA Professional Portfolio.

Should you have any questions regarding this approva Activity Title: Age Group:
CDA Resource Collection Item RC I-1

Sincerely, RC I-1 First Aid/CPR Certification

Include a copy of your valid and current certificates of completion or cards for First Aid and Infant/Child CPR into CDA Professional
Portfolio.

Why this activity is developmentally appropriate for this age group:

N
RC I-1 Cover Sheet

Essional Portfolio.

https://www.virtuallabschool.org/cda

HEALTHY ENVIRONMENTS

Learning Goals: Materials:
CDA Resource Collection Item RC I-2

RC I-2 Weekly Menu
Include a copy of one weekly menu in your CDA Professional Portfolio.



https://www.virtuallabschool.org/cda

Engaging with Professionals Throughout their
Coursework

Your role in the coaching partnership includes:

Adding users &
enrolling Reviewing Administering &
professionals in activities reviewing EOCA
courses

Observing using
Competency
Reflection goals

Co-constructing

Pl practice-based

Feedback




Program Teol

Focused Topics © Using the VLS: Coaching to Enhance Practice © Lesson 3

Coach-Staff Member Agreement

Share thiz agreement with sach staff member that you work with. Review each statement, sign your name, and present this agreemsent to
wour staff. Discuss any guestions that staff members have sbout this agreement. Keep a signed copy of thiz document for your records.
IUse the spaces provided to add any addidonal items 1o this agreement.

As a coach, Twill:

Commit to supporting the various nesds of staff in my
program, including your unique nesds

Foous on your strengths

Recognize your professional growth and value small strides
towvard progress

Dremonstrate flaxibility, and understand that individuals learn
at different paces and in different ways

Build your capacity for self-initiated learning and problem-
=olving

See things from others’ perspectives

“Rollup my =leeves” and offer to model disouszed practices
Review and give feedback on coursework in 2 timely manner
Follow through with commitments and timelines
Recognize when your questions or neads are beyond my scope
of knowledge and practice and find someons who can help
Ask for and give objective feedback

Keep information about you and other staff members
confidential and only discuss performance with the program
administrator when necessary

Engags in honast seff-reflection about my coaching skills and
helpfulness to others

Respect your beliefs and ideas

Sign and Date:

As a staff member or family child care

provider, | will:

Evzluate my own professional strengths and needs

Ee open to the perspectives of others

Eecome aware of strazegies that help me leam (2.
handwritten notes)

Speskup if | don't understand something or feel a request is
unrealistic

Engage in collabaorative prablem-sohing with my coach
Engags in honest seifreflection about my beliefs, knowledgs,
and practices

Follow-through with discussed actions steps and complete
coursewark in a timely manner

Learn new information and =kills at 21l stages my career
Commit to guality care for children and overall program gualicy
Try new practices, even if they are outside of my comfort zone
Azk for and give objecive feedback

Respect miy coach, even if they have fewer years of sxperiznce
or are youngsr than ms

FT, Using the VLS: Coaching to Enhance Practice, Lesson 3, Apply

Progran Tel

Focused Topics © Using the VLS: Coaching to Enhance Practice ' Lesson 1

virtual Lab School Technical Checklist for

Coaches

Complete the following self-assessment on essentizl VLS technical tasks. If you are not confident or somewhat confident for any of the
tasks, pleass take the Time 1o review the content from this lesson and the VLS Support Articles.

| am familiar with the LEAD framework and know what each letter stands for.

| ko how to tell if an activity is required or not required.

| knoww where to find updatss on content and technical aspects of the VLS and
highlighted research from the field.

| can tell if | am logged in to the VLS.

| knoner wehiat: to do if | forget my password or if @ direct care user needs help
rezetting a password.

Far staff who have never had a VLS account before, | know how to create a new
uzer.

For staff who have had 2 VLS account in the past, | know how to transfer ar
reactivate an account 5o | can add them to my 5taff Roster page.

| kmonw hiow to edit a staff member's position tide, name, and email address for an
account.

| knoner hiowe to change the role or track of a direct care user if they transition from
an infant room to & preschool room, for exampls.

| knoww the next step to take if | receive a banner message stating that my account
creation abilities have been temporarily revoked.

| knovw hiowe to enroll direct care users in specific courses.

| knowr howe to approve direct care users’ completed lessons and certify completed
courses.

Mot
Confident

Somewhat
Confident

Confident

FT, Using the VLS: Coaching to Enhance Practice, Lesson 1, Apply




Coaching: Philosophy with Feet

Relatedness

| Competence Autonomy

%
N
-
e
",

Goal Setting

Deci & Ryan, 1985; Ryan & Deci, 2000; Ryan & Deci, 2017



Best Practices for
Implementation




Adding New Users & Deactivating Accounts

» Best practices and why this is important
— Check to see if they already have a VLS account

— Have staff email from the email they would like their VLS
account associated with to ensure email is active and correct

— Recommend using a personal email account versus a
government or military account

— Deactivate accounts when a professional leaves your program
— Update email before deactivating accounts




ween_ Foundational Learning W v‘I‘ Focused Topics

Enrolling Professionals - ’
in COU rSeS \ School-Age enroLLeD

— Intentionally built so that (@) safe Environments 12.00ms N PROGRESS
you are enrO”Ing staff in @ Healthy Environments 9.00hrs  IN PROGRESS (1 item

courses so that you can
help ScaffOId the rlght pace + Learning Environments 7.00hrs UNENROLLED

— How many courses to
enroll in at one time

+ Physical Development 6.00hrs UNENROLLED

'+ Cognitive Development 6.00hrs UNENROLLED




Reviewing Completed
ACt iV i t i e S ("15"}' Foundational Learning 1 72 Focused Topics (@) Targeted PD

SChOOI-Age ENROLLED Progress

ENROLL ITEM CREDIT / PROGRESS / DETAILS

PY l lsi n g yo u r kn Owl ed g e Of @  safe Environments 12.00hrs IN PROGRESS (1 item pending) Lessons
Providing a Safe Environment Indoors

DAP and suggested D andondoo
a n Swe rS 2 Providing Safe Games and Learning Materials COMPLETE Details

L]
» Timely feedback to support
The following activities for this lesson should be completed and turned in to your trainer, coach, or supervisor before requesting review.
g rOWth {} EXPLORE - Ratio Problem Solving

2 Supervision and Accountability Indoors ENROLLED

* Supportive and
constructive feedback

« Documentation of activities

3 Maintaining Safe Staff-to-Child Ratios PENDING REVIEW APPROVE? ¥4 % Details

Details

>




Administering the End of Course Assessment

Offline component required for course completion
Intentional framing to support learner understanding & success

Suggested answer guidance available for coaches

Service-specific considerations to ensure relevance & accuracy

Ensure proper documentation and record keeping



Using the Competenc

v Reflection

* Required for course
certification
Intended purpose of the
tool
* Observation best

practices |
* Note taking and rating

e Documentation
expectations

yment
jage DEVE 56
Langy

‘Reflection

ct Care n &
D‘:i municatio
Co

competency

g Reflections

concluding
Ahsint
@ serall sureng!
5

caff members

his area

4 Direct care
Co MMunication & Lang 8uage Deyey opment

Competency Reflection

Fach Statement below refers to behavigres or attributes staff should demon’tram when rr‘rpranmg with ¢ "’l’d’?h,
families, or C laabust Many of the CCMpetencies 5ra d.rp"l)f observahje. Other fOMpetencies S May he

assessed throy, gh co *3UONs with the staff memper or by exam; Ning the eny, ronment. Ask the staff memper to
Complete the caregiver version of this “OMpetency reﬂemor Foreach o of the stay ‘€ments, mark the evel of Mastery
the staff msn‘bor Currently displays. Meet to dis (u" Your obsep, ¥ations and the staff member’s thy, ights

and Comment

Staff me Mber j
un 1~'sk3rc nga

COMPE: ENCY

@ Direct obsen;ation

RATE: g/, Di/m NOTES

A Extend the Sounds ang words useg by children, £ D M

B Cr.'n"m.'m-m: with e, child in Care every day. E D M

C Use worgs Lo help Children solve Problerns, - C M

n Ansiver ch. ldrens g Uestions OGtrA":N,' and expang thelr £ C M

B 1deas with rejey, Nt responsec

E Mode| pfrprw-:- COmmunic, ation skylis WIth aye contact ang M
active listen; ing. - -

£ Consider body .Jwguug,c and tone of Voice when Speaking M
WIth children

G Follow, ch, dren’s cies and prefer, ences. ) M

H d 10 and with hildren daigy 3 C M
Provide ¢ quent, deye Opmer ally appeop, ulL anguage - D M
models thy *umoat dalh vities ang outines
Ask chij h-v ')ut_v(\:m}dtf“.h their lrv[rr~< . feelings, [ife E I
events

K Giv -=rhrlr‘r.-". ots nf Ime to talk ang ist, nerrpntw“ytn I
what ¢ 'CY are sayir

@ Obsonran‘on or ('onvcrsation

el

fgoals:

|opment
. . nguage Deve .
Communication & Lzofnpetencv Reflection



Supporting Professionals that

Switch Roles

e VLS Crosswalk was developed to
support professionals switching
roles

* Follow your service-specific
guidance on how and when to
use the crosswalk and how to
document

* The professional's transcript will
show a list of completed courses

Virtual Lab School

AL

Child Abuse: Identification & Reporting

Crosswalk

VLS Foundational Courses were designed to align across tracks, which means a significant portion of each track's content is relevant for all
irect care professionals. Crosswalks identify age-specific content, act

vities, and resources by lesson and can be used by staff members

moving between age groups. For example, direct care professional
he Pre

your Training & Curriculum Specia

o move from an infant and toddler classroom to a preschool

classroom should consul

ol Track to review the age-specific materials that reside in that track. Use this crosswalk as a guide

and remember to work witl

t to help identify any content areas in the VLS where you may need extra
review and support to be knowledgeable about best practices for all children in your care. We encourage Training & Curriculum Specialists
to consult their Service's guidance regarding how to best use the crosswalk.

Lesson 1

Infants & Toddlers Preschool School-Age

Keeping Children Safe: Introduction to Child =~ Keeping Children Safe: Introduction to Child Keeping School-Age Children Safe:
Abuse and Neglect for Infant and Toddler Abuse and Neglect for Preschool Staff Introduction to Child Abuse and Neglect for
Caregiving Staff School-Age Program Staff

O Video: Child Abuse and Neglect: O Video: Long-Term Effects O Video: Child Abuse and Neglect:
Infants and Toddlers School-Age Children
® Explore
® Explore ® Explore

O  Activity: Preschool Case Study: Part

O  Activity: Infant Case Study: Part 1 1 D Activity: School-Age Case Study: Part

Child Abuse: Identification & Reporting, Crosswalk



Supports for Navigating the System

Support Pages:

https://www.virtuallabschool.or

VLS Content Progress and My Account

Staff Management

g/S upport Certification

Email:

Support@virtuallabschool.org

Content Overview

Professional Development
Track Overview

Course Overview

Course Components
Overview

Course Guide

Lesson Overview
Crosswalk

End of Course Assessments
Competency Reflections

Targeted Professional
Development

Progress & Certification
Overview

Certification Types
Fillable Activities

DC: Lesson Approval and
Certification

Approving & Certifying User
Progress

Progress Statuses
Transcripts

Certificates

My Account Overview

Account Registration
Availability

Account Creation
Suspended

Account Email Block

Account Activation & First
Login

Login Issues

Edit My Account Details

Staff Management Overview
Staff Roles

Transfer or Reactivate
Existing Users

Create New User
Correcting New Accounts

Remove, Retire, or
Deactivate Users

Edit a Staff Member's
Account Details

Switching Roles and Tracks


https://www.virtuallabschool.org/support
https://www.virtuallabschool.org/support
mailto:Support@vituallabschool.org

Strategies for Sustained Engagement

= Connecting to professional's “why”
= (Offering protected time to work on training
= Offering small incentives
= (Course completion challenges
= (Celebrating professional's progress
= Thankyou notes

= Shout outs/ recognition during staff meetings or other
communication

Blume et al. (2010), Colquitt et al. (2000), Kyndt et al. (2013)



Additional VLS Supports

» Lessons & activities referenced in today's session

(@)

(@)

Preschool, Cognitive Development, Lesson 5, Explore (CDA Mathematics Activity Plan)

Focused Topic, Using the VLS: Coaching to Enhance Practice, Lesson 1, Apply (VLS Technical
Checklist for Coaches)

Focused Topic, Using the VLS: Coaching to Enhance Practice, Lesson 3, Apply (Tips for
Introducing New Staff to the VLS)

Focused Topic, Using the VLS: Coaching to Enhance Practice, Lesson 3, Apply (Course
Completion Cycle for New Staff)

Focused Topic, Using the VLS: Coaching to Enhance Practice, Lesson 3, Apply (Coach-Staff
Member Agreement)

CDA Resources, VLS Preschool CDA Activity Guide
Communication & Language Development, Course Page, Direct Care Competency Reflection
Child Abuse: Identification & Reporting, Course Page, Crosswalk

» Additional courses or pages for review:

(@]

o O O O O

Program Management (Training and Curriculum Specialist & Program Manager Tracks)
Focused Topic, Using the VLS: Coaching to Enhance Practice

Focused Topic:, Leadership Essentials

CDA Resources

Support Pages

CYP Resource Kit

VLS Content Library

Our professon] develcpmert bhereds i ach e of a3 by
with st e pr actices that suppon tigh-quaity chid
ard yeuth programs. The VLS provides practical traiving wih
rwid-morkd wden, acMties, nd rescurces to buld and srengthen
ffuctive tasching and caregiving. Our content Ebrary provides
foundationsd and spacidized training for a dhild and youth
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Thank you again for joining us today!

Please complete the QUICK feedback survey:
What future training topics would be helpful?

Any questions?
https://www.virtuallabschool.org/

support@virtuallabschool.org



https://www.virtuallabschool.org/
mailto:support@virtuallabschool.org

SHARE OUT

What is your biggest take-away
from today's session?



	Default Section
	Slide 1: Getting Started with the VLS
	Slide 2: To Support Your Learning...
	Slide 3: Learning Objectives

	Intro & Overview
	Slide 4: The VLS: What is it?
	Slide 5: Effective Professional Development
	Slide 6: A key reason we've built the direct care tracks to intentionally include coaching...
	Slide 7: VLS Foundational Tracks
	Slide 8: Foundational Training
	Slide 9: LEAD: Consistent Evidence-Informed  Lesson Framework
	Slide 10: Building Professional Awareness, Knowledge, Skills, and Use in Context
	Slide 11: Elements of a Competency-Based System
	Slide 12: Specialized Training 

	Orienting Professionals to the VLS
	Slide 13: Orienting Professionals to the VLS
	Slide 14: What to Expect on this Learning Journey
	Slide 15: Expectations for Course Completion
	Slide 16: Best Practices for Submitting Activities
	Slide 17: Expectations for Track Completion
	Slide 18: Using the VLS for a CDA Credential

	TCS Role/ Expectations
	Slide 19: Engaging with Professionals Throughout their Coursework 
	Slide 20
	Slide 21: Coaching: Philosophy with Feet
	Slide 22: Best Practices for Implementation
	Slide 23: Adding New Users & Deactivating Accounts
	Slide 24: Enrolling Professionals in Courses
	Slide 25: Reviewing Completed Activities
	Slide 26: Administering the End of Course Assessment 
	Slide 27: Using the Competency Reflection
	Slide 28: Supporting Professionals that Switch Roles
	Slide 29: Supports for Navigating the System
	Slide 30: Strategies for Sustained Engagement
	Slide 31: Additional VLS Supports
	Slide 32: References
	Slide 33: Thank you again for joining us today!
	Slide 34: What is your biggest take-away from today's session?


