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To support your learning...

™ All participants have been mutead
™ Please type questions or comments into Chat

& We will monitor the CHAT and answer guestions throughout
the training

™ This session is being recorded to share on the Virtual Lab
School site

™ We encourage you to participate in the polls throughout the
training

™ Share your feedback after the training!

™ If we disconnect - please log back in



LEARNING OBJECTIVES

« Examine research-based practices that support literacy
development in early childhood and school-age programs.

 Discuss how to create environments and experiences that
oromote the development of early literacy skills.

« Review strategies and tools to partner with families on
supporting literacy development.

« |dentify VLS resources that support language and literacy rich
environments and interactions.



1in 5 adults in the U.S. struggle to
complete literacy tasks that require
comparing-and contrasting information,
paraphrasing, or making low-level
INfEreNCes. wational center for Education statistics (2023)




What kinds of things do kindergartners know?

The previous ECLS studies worked with kindergartners to learn about their knowledge and skills.

66%

recognized their
letters

58%

understood size
comparisons such
as big, bigger, and
biggest

29%

knew the first
sounds of words

94%

recognized
numbers and
shapes and were
able to count to 10

l]
\J

NOTE: Data were collected prior to the COVID-19 pandemic.

SOURCE: West, J., Denton, K., and Germino-Hausken, E. (2000). Ame. 3 Kino rtners (NCES 2000-070). Retrieved July 31, 2020, from htt )00070.pdf.




Continuum of Reading Development
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The Matthew Effect
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Emergent
Literacy Building
Blocks

* Oral Language: children's ability
to understand and use language
to communicate.

* Print Knowledge: recognizing
letter names, words, and
concepts of print.

* Phonological Awareness: ability
to identify and manipulate
sounds and that sounds are
combined to make up words.

* Vocabulary: knowing words and
word meanings.



@

SHARE OUT- CHAT

What is your earliest memory of engaging with
literacy?



Strands Woven
Into Skilled
Reading

Scarborough, H. S.

(2001)

LANGUAGE COMPREHENSION

BACKGROUND KNOWLEDGE §
(facts, concepts, etc.)

VOCABULARY
(breadth, precision, links, etc.)

LANGUAGE STRUCTURES
(syntax, semantics, etc.)

VERBAL REASONING
(inference, metaphor, etc.)

LITERACY KNOWLEDGE
(print concepts, genres, etc.)

WORD RECOGNITION

PHONOLOGICAL AWARENESS ¢
{syllables, phonemes, etc.)

DECODING (alphabetic principle, ,
spelling-sound correspondences)

SIGHT RECOGNITION
(of familiar words)

SKILLED READING:
Fluent execution and
coordination of word
recognition and text
comprehension.

SRS

FIAN AN



Language Development

e Background knowledge
e \Vocabulary
e \lerbal Reasoning

TOday'S Literacy Knowledge and Skills

Focus e Phonological awareness

e Alphabet knowledge
e Print Concepts

Early Writing

e Levels of development

e Scaffolding strategies



Language & Communication
Development

"Of all the life skills available to us,
communication is perhaps the most
empowering." - Brett Morrison



Supporting
Infants' and Toddlers'
Communication

«  Mimicking
* Narrating

« Using a wide variety of
words & phrases

« Singing and rhyming
« Gestures and signs

 Introducing objects that
spark interest



@

SHARE OUT- Poll

What does language and literacy support look like
in your program’'s classrooms?



IT, Communication & Language Development, Lesson 2
PS, Communication & Language Development, Lesson 4

sing the VLS to Support
anguage Development

@ listen to the adult's voice as they
read.

Reflection

Young Infant {Birth te 9 menths)

They notice different sounds.
* They coo and make sounds.

They babble around 9 months.

They enjoy touching pages of a

Infants & Toddlers + Communication & Langusge Development / Lesson 2

Caregivers Communicating with Infants and
Toddlers

book; may wantto chew on books.
They enjay listening to music and
adults singing songs.

5 Continue to be intentional b

o

1

Guicle

mEC R E you sre using 1o =4

‘23 2z el 38 mEw wEE 1|
Preschool / Communication & Langusge Development  Lessan 4

Strategies for Promoting Communication

‘Ways | Do This Now with
Infants and Toddlers

Additional Ways | Can Use this Stratgl

Communication Strategy with Infants & Toddlers

Learn about infants’ and
toddlers’ communication
development

fants and
and tone -
Respond enthusiastically to
infants’ and toddlers’
gestures

Model

Wnen s child communicstes nomwerosly, szy whst they would nave said

quilt next to
hnd hold the

e it (consider
Expand

Read books with infants and
toddlers

ictures for an

es & 50und or 53ys one word or & few words, sxpand these into longer phrases or sentences sfightly more complex impairment).

Er opportunt
Listen to infants and toddlers PP ity
and respond to what they the pages and

= . . ) ) board and cloth
r - exoetiEncEs tEl soouTsng oEsoros what they are aoing

Watch as infants and
toddlers point to things: use
words to describe the abject
atwhich they're pointing

Ask Questions

=z operm-2noed qusstons relevant 1o oniloren s spsrencas

with infants who
[ when called for

ual Family
Listen Before Responding )

Sing with infants a.nd_ After as«ing 3 guestion or msking 8 comment, wait for 3 child to communicats, Esten to what they have o say, and then respond
toddlers or Talk with infants
and toddlers about our day

togethar

a2 special book
eir home

Tanguage - mvite the family to
share with all infants in your care

What | Know About Their Development

Maobile Infant (9 to 18 mos)

They can understand maore words
than they can speak.

They begin to use single words.

They take turns in communication
and language with an adult.

They enjoy locking at books,

turning pages of cardboard books,

and pointing to pictures they like
and are familiar with.

They bring favorite books to
caregivers to listen to and read
together over and over again.

They begin to sing a few words of a

Song-

Read out loud to infants and
manitor your pace and tone -
consider lying on a quilt nextwo
them on the floor and hold the
book so they can see it (consider
larger books with pictures for an
infant with a visual impairment).

Encourage and offer opportunity
far infants to touch the pages and

photos within cardboard and cloth

books.

Use sign language with infants
whao may have delays or when
called for within their IFSP's
(Individual Family Service Plans)

Ask families about a special book
or song that is in their home
language - invite the family to
share with all infants in your care

Toddler (18 to 36 mos)

They understand two- and three-
waord directions such as "Get your
shoes."

They learn and begin to use words,
including two-word sentences,
such as "Me go."

They have favorite books they
enjoy reading over and over again.
They begin to sing words to short
SOMNgEs.

Older toddlers use two-word

sentences and begin to create
longer sentences.

Older toddlers listen to longer
stories when adults read with
exciternent in their voice, change
facial expressions and tones.

Older toddlers can sign words to
several songs and use motions,
such as with "Wheels on the Bus.”

Encourage and offer cpportunity
for toddlers to touch the pages
and phaotos within books. Help
toddlers with limited movement to
point at pictures or turn pages
with you.

Use sign language with toddlers
who may have delays or when
called for within their IFSP's
(Individual Family Service Plans)

Ask families about a special book
or song that is in their home
language - invite the family to
share with all infants in your care




Interactions that Support Language
Development

1. Téacher
asks initial
open-ended
question

4 - [ %

4 N
[ PN L )
3 E0 N
i o i P
\ < il

< £

i y |

2 Student
responds
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3. Teacher
decides to
step it up or
down

g

D
s
B

4 Student
responds

©
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5. Teacher
expands on
topic

O,

(Zucker & Cabell, 2023)




Literacy
Knowledge &
Skills

Phonological Awareness: the ability to
hear and manipulate sounds in oral
language

Alphabet Knowledge: knowledge of
individual letter names, sounds, and
shapes

Print Concepts: the understanding
that print carries meaning, that books
contain letters and words




 Blending sounds into words
» Segmenting words into sounds
 Deleting & manipulating sounds into words

More Complex

» Blending
« Segmenting

« Segmenting
» Blending

Development
of Phonological
Awareness

Less Complex



Literacy-Rich
Curriculum

« Shared reading
* [nteractive activities

 Routines

o Games, songs, and
procedures that incorporate
letters and sounds




Wor®
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RESEARCH NOTE

Le”ers

|

Research with 4-year-olds shows that print referencing during read alouds can improve
children’s understandings about print in preschool and can have lasting effects on
children’s reading development (Justice et al. 2010; Piasta et al. 2012).

The Impact of Print Referencing

Interactions that
Develop Literacy
Knowledge and Skills

- Print referencing

- Dialogic reading

- Activities that promote
phonological awareness



Dialogic Reading Bromm B = fisste.
Prompts (CROWD) § & i o FEEEEAS - a
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* Completion prompts MR ST v, e
QI il T

IMEN o 1o pass the day
e Recall prompts & with every duck

along the way!”

* Open-ended prompts
* Wh-prompts
* Distancing prompts

(Whitehurst & Lonigan, 1998)

(Schertle & McElmurry, The Little Blue Truck)



Thinking about the Environment & Materials

Labels including pictures and text in
English and families' home languages

Books are within children's reach and

visual aids/charts are at children's CLASS RULES: o) | REGLAS DE—L
SALON: iesremg’

“RESPECT OTHERS”

\\mKﬁj feet nn

eye level

Age-appropriate and adaptive
materials are available

Variety of spaces and ways to engage
with books

Limited background noise & clutter

Routines, transitions, and schedules
are supported by visual cues




Using the VLS to Create Literacy-Rich Environments

Building the School-Age Library

Leveled Readers

Accelerated Reader

Chapter Books

Common Sense Media

Libraries

e

Child’s Play: Toys aﬁd Gam
Goals

s for Learning

Toys that Encourage Cooperation

Toys that Encourage Imagination

W

SA, Communication & Language Development, Lesson 4
PS, Communication & Language Development, Lesson 2

PS, Learning Environments, Lesson 4




Early Writing




NAEYC
Emergent
Writing

(Byington & Kim, 2017)

Stages of Emergent Writing

Description Example

Drawing Drawings that represent writing : ¥/ /-

Marks or scribbles the child intends to

Scribbling be writing

Wavy scribbles that imitate cursive
writing and have a left-to-right
progression; child pretends to write 2
words R

Wavy scribbles or mock handwriting

. Letters and marks that resemble \ \ - { |
Letter-like forms or mock letters > \ \ Lo
letter-like shapes \

Strings of letters that do not create ( N y | Y N
Letter strings words, written left to right, including ot - R | '
uppercase and lowercase letters

Letters with spaces in between to ~ [ i g
resemble words; letters/words copied =D LL S |
from environmental print; letters often
reversed

Transitional writing

Different ways to represent the sounds . B
in words; the first letter of the word = e e "] =
or beginning and ending sounds K Y N o~
represent the entire word %

Invented or phonetic spelling

Words with beginning, middle, and

ending letter sounds; short phrases {\/\ <@ r\/ \

Beginning word and phrase writing

Correct spelling of words, generally
the child’s name and words such -

as mom and dad; sentences with (\/\ (\\ 3 \\ >
punctuation and correct use of
uppercase and lowercase letters

Conventional spelling and
sentence writing




Rising Star Scaffolding Decision Guide

1. Teacher 2. Teacher
L » considers child's offers low
{:h'lﬂ 15 Wﬂtlng lewvel 'ﬂfwrltlm E“Fpnn

development scaffold

Child responds

Early Writing RISE
Framework

N YT NN

3. Teacher
evaluates child's
response

STAR

4. Teacher offers
high support
scaffold

4. Teacher offers

low support
scaffold

(Copp et al., 2022)



Image from Grady (2023) article in
Teaching Young Children; NAEYC

Professional
knows child is
~2

Low “RISE”
support —

“Tell me
about
what you
wrote”

“That’s my
name”
“That’s Daddy’s
name!”

Offers high
“STAR” support
— “You know the

names of so
many peoplein
your family! Can
| add my writing
next to yours? —
You said, “That’s

Sammy!... “

(Copp et al., 2022; Grady, 2023)



Professional
knows child is
~5

Image from Gentry, 1982;
McDonald, 2012

Low “RISE”
support — “I
see you wrote
the letters
IMPSCR — why
did you write
these letters”

“Cause I'm
playing soccer”
— child points to
letters as they
share

Offers low “RISE” support —
“You knew the first letter for
every word in your sentence!
Remember to think about the

sounds that you hearin a
word and the letters that
make those sounds.” When
sounds do you hear in the
word play?”

(Copp et al., 2022; Gentry 1982; McDonald, 2012)



Example STAR Scaffolds by Level of Writing Development

Showing

Tools

Asking

Reducing

Drawing and Scribbling
Goal: To cansistently
differentiate writing
from drawing and use
individual units or letters
while writing

Letters and Letter-Like
Forms

Goal: To write letters with
variety and consistency
and represent the salient
sound in a word

Salient and Beginning
Sounds

Goal: To write with
beginning and ending
sounds in a simple word
and represent salient
sounds in a longer word
Beginning and Ending
Sounds

Goal: To solidify beginning
and ending sounds of
words and syllables and
1o include the medial
vowel sound in a word

| arm going to write girl
underneath my picture.
First, | need to write the
letter g. Here is how |
write a .

| am writing the word top.
| need a letter that makes
the /1/ sound. The letter t
miakes the // sound.

| arm going to write

the word rainbow: /r/
rainbow. The first sound
| hear is /r/. R makes the
/rf sound, so | will write
anr.

When | write the
ward tiger, | listen for
how many sounds
are in the word. /1/
Jif faf Mol (Teacher
models writing the
letters paired with the
sounds)

Let us look at the alphabet
card 1o help us with the
letter. Here is a g. Mow let
us write a g in the air.

Look at the alphabet card.
Put your finger an the
letter t.

Rainbow is a long word.
Let us elap out how rmary
parts we hear in the word.
Rain—bow. Let us focus on
the first part —rain.

Your ward is tiger. Let

us count how many
sounds are in your

word. (Teacher holds up
fingers 1o count each
sound in the word.)
There are four sounds in
the word, sa you should
write at least four letters.

What sound do you
hear at the beginning
of girl?

What sound do you
hear at the beginning
af tap? What letter
makes the /t/
sound?

What sound do you
hear at the beginning
of rain in rainbow?

[ hear an /r/ at the

Deginning of rainbow.

What letter makes
the /t/ sound?
What sound do you
hear at the end of
tiger? What letter
makes that sound?

Does g look
like this or
like: this?
{Pointing

1o alphabet
chart).

‘What letter

<

makes the
ft sound? P
or T?

‘What letter
makes the
frf sound? R
or 57

‘What sound
da yau hear
al the end of
tiger? |s it o/
or /r/?

Scaffoldin
Strategie

(Copp et al., 2022)

Example RISE Scaffolds by Level of Writing Development

Adult does more
thinking

Child does more
thinking

Reasoning

Information

Sequencing

Encouragement

Drawing and Scribbling
Goal: To consistently
differentiate writing from
drawing and use individual
units or letters while writing

Paint to your
ward. Tell me
what you wrote.

Rermmember the
ilustrator draws
pictures. You did a
great job adding an
illustration! The author
writes the words. Try to
add some words.

You drew a picture
af a monster truck.
Mext, let us add some
wards to go with it?

Way to go! You
wrote letters for
monster. Keep
going!

Letters and Letter-Like Forms
Goal: To write letters with
variety and consistency and
represent the salient sound in
a word

| see you wrole
the letter 5. Why
did you write the
letter 57

Remember, words are
rmade up of letters. Can
you use some letters to
rmake your words?

You want o write

solar systern. What
is the first word you
need to sound out?

You have the first
letter for each
planet in your
solar systern. Pat
yourself on the
back!

Salient and Beginning Sounds
Goal: To write with beginning
and ending sounds in a simple
word and represent salient
sounds in a lenger word

Beginning and Ending Sounds
Goal: To solidify beginning and
ending sounds of words and
syllables and to include the
medial vowel sound in a word

How did you
Know 1o write
ac for the
first sound in
caterpillar?

Tell me why
you wrote
these letters
for hat?

Remember to think
about the sounds

that you hear and the
letters that make those
sounds. You can use

the sound wall if you get

stuck.

Stretch out the sounds
in the word. Say it very
slowly like a sloth.

Let us clap out the
sounds in caterpillar.
(Teacher claps out
each sound with the
students cat-er-pil-
lar.) What sounds do
you hear in cat?
What sound do you
hear in the middle of
the word?

You heard the /c/f
and the /t/ sound
in caterpillar and

wroteacandalt.
Way to go!

You wrote three
letters for hat. Way
1o sound out the
word and match
the sounds with
letters!
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Write Right
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Preschoolers are just starting to understand the difference between wiiting and drawing. Many
can write their names and some letters. To be ready to leam adult speling, they need lofs of
writing practice. Even using spelling and letter shapes that are not always corect.

nfarts & Todd :mm.:ar_cne;mw;eoe opment / Lesson 4 What is the practice?
CDA Language and Literacy Activity Plan invenied speling s noving presc ioolers it using whofever

letters or symbols they can If works best when an adulf helps
the child "sound out" words and shows interest in the child’s
attempts. There are many chances to put invented speling
inta your daily routing with your child.

What does the practice look like?

By drawing a picture and wiiting about it with a mix of letters
and “sounded-out” words, o child begins leaming the rules

o :
B : E of writing. In the same way, a child writing his name on a
i 22 sign for his room, even if letters are missing, leams that he
can write things others can understand.
How do you do the practice?
You can encourage yo ild to use invented speli n lots of ways during the day. Loock f
for writing or drawing. Since you know your child's personality best, figure out what ifies your
RCII-2 child likes most.
Language and Literacy Activi Give your child lots of chances to observe and help you with writing during your day. For example,
' u LI' lg Embedding Writing and Print into Daily
[ ]

Activities and Routines

Z S Routine /
Learning Goals: Materials: g Writing Print Awareness
Activity

Arrival

Meaching Strategi
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SHARE OUT- POLL

What are your program's biggest strengths
in supporting literacy development?



Partnerships for Learning:
Fami
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Let’'s Read Together
s e e e s s e REAAING AN Storytelling

Children ages 3-5 are ready to leam about books and take part actively in sharing them.
Reading picture books with your preschooler helps spark her imagination and her love
of stories.

What is the practice?

Sharing, reading, and looking at the pages of a picture book
with your child and asking questions help prepare her toread.
The more books you read with your child, the more her love
of books will grow. Provide your preschooler with books on
topics that interest her and share in reading experiences that
capture her imagination. Reading storybooks with young
children is a vital activity for later reading success.

What does the practice look like?

Let your preschooler choose a picture book for you to read
to her. Find a comfortable place where the two of you can
sit together to look at the pictures. Spark her interest in the
book by actively involving her in the storytelling process. Let
your child ask questions and encourcge her to point to the
pictures in the story. Ask her questions about the pictures and point out connections between
the pictures in the books and her own experiences.

How do you do the practice?

Provide your preschooler with a variety of picture books to choose from. Let her pick out the
book she wants to read.
Ask "wh-" questions: Asking your child questions as you read helps her think about and
understand the story. Start by identifying what is going
onin the pictures. "What is this dog doing?" Agree with
and expand on her answers. “That's right! That dog - How do you know

is chasing o cat! What do you think the caot is trying
fo do?" You can also relate the book to your child's the pracﬂce worked?

own experiences. "Our dog likes to chase cats too, Does your preschooler show
doesn't he? What else does he like to chase2” greater interest in reading?
Reread and retell: Rereading the same book helps Does your preschooler have a

your child become familiar with the story and learn to favorite book, one that she wants
connect the words that are being said with the words
she sees on the page. Once your child becomes
familiar with the story, have herretellitin her own way.
She can use the pictures and her memory. Encourage

and praise her attempts even if her version is different g B
from the original. CELLnom

CENTER far EARLY LITERAC

you to read again and again?

Does your preschooler retell stories
whie looking at the books?2

VLS Tools for Partnering
with Families

PS, Communication & Language Development, Lesson 3

ESpeclally for parents of preschoolers! . we smms . wa suwws. . un wwvms . we
Wacky Word Games
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A playful attitude makes gaining listening and language skills fun for preschoolers. Your young
child will delight in the same wacky word games that have appealed to children for generations.
You can also invent new ones together.

What is the practice?

Word games can take the form of songs, rhymes, and
letter games. These games help your preschooler leam
new words and listening skills. Children cges 3-5 who are
exposed to a rich language and print environment have
better langucge skills.

What does the practice look like?

Word games help your child describe and think about the
world around him. There are many fimes every day when
you can play word games about things that interest and
engage your child. Point out things that you see while you
are driving. Have your child describe how his lunch tastes.
While waiting in line at the grocery store, ask your child
what he sees that's green.

How do you do the practice?

Playing | Spy. Simon Says. and naming opposites are examples of word games that you can play with




4 Direct Care
C ication & L D

Competency Reflection

VLS Tools to Partner with Staff

STAFF NAME

DWTES]

CERTIFER

Each statement below refers to behaviors or attributes staff should demonstrate when interacting with children,
families, or colleagues. Many of the competencies are directly observable. Other competencies may be

assessed through conversations with the staff member or by

it. Ask the staff ber to
complete the caregiver version of this competency reflection. For each of the statements, mark the lavel of mastery

the staff member currently displays. Meet to discuss your observations and the staff member's thoughts

and comments.

Emerging
Staff member is building their
understanding and use of the

Developing

Staff member understands
the practice and is working to
practice consistently or fully implement it

Mastered
Staff member consistently displays
or implements the practice in an
appropriate manner

COMPETENCY

Direct Observation

Extend the sounds and wards used by children.

Communicate with each child in care every day.

Use words to help children solve problems.

Answer children's questions patiently and expand their
ideas with relevant responses.

Model effective communication skills with eye contact and
active listening.

Consider body language and tone of voice when speaking
with children.

Fallow children's cues and preferences.

Read to and with children daily.

Provide frequent, developmentally appropriate language
madels throughout daily activities and routines.

Ask children questions about their interests, feelings, life
events, etc.

Give children lots of time to talk and listen attentively to
what they are saying.

Observation or Conversation

Implement language games and singing into daily routines
and activities.

Use formal and informal communication methods in
appropriate situations.

Understand and respond to children’s and families’
unique communication needs and preferences.

Develop strong relationships with children and families.

Communication & Language

oaching to Enhance Prac

Qk Fo i Tepics - Using the V

Apply

UALLABSCHOOLORG

Caregiving Observation & Reflection

Tool (CORT)
rogram To

Introduction

ACTMTY ID: 24166

FT, Using the VLS: Coaching to Enhance

el Practice, Lesson 5

Certifier

Dare

The CORT provides a systematic framework to observe and document interactions and experiences that occur within a

classroom. The goal of this measure is to assess and docur
ohserving actual caregiving practices. This measure covers
environment, The chservation tool is divided into five dom,
Balanced & Differentiated Instruction, Comprehensive Carg

Each of these domains is comprised of key skills or practic
should use this tool to observe and decument a caregiver'y
should carefully observe interactions and experiences offe
competency for each skill. This information can then be us
and goals for caregivers,

This toolis intended to be used to observe caregivers' prad
document their level of mastery. For each skill, the observg
Developing, or Mastered. When rating a skill, take into accg
observation on that skill. The skill levels build on each othe
some under developing, or some developing skills and son
try to pick the competency level that best fits the materials
For example, if a caregiver mostly has interactions on a spg
one or two emerging skills, that caregiver could likely be cid
shows mostly emerging skills and some developing qualitig]
an observation you will only see a snapshot of the child ca
on the ohservation form that you did not observe or do ngf
current skills level, rather than trying to rate the domain, in|

Em efging Devel
Staff member

practice but is|
skill. consistently

Staff member is building their
understanding and use of the

Development, Competency Reflection

Language Literacy

LLl Quality Reading Materials

The learning ervironment has a variety of developmentally appropriate print and reading material with a wide range of vocabulary, themes, and pictures,

Emerging
Limited number of developmentally
appropriate reading and print materials.

* Maost books ore scribbled in or torn

= There is not a clear system for organizing books
and print materials
Materiols ore not developmentally oppropriate
(e.g., chapter hooks in a preschool classroom
library)
Some books unknowingly reinforce negative
ossumphions o provide limited scope (e.g., only
books with mowie charocters or refigious stories
ore present)
Nonfiction books ore outdoted or do not reffect
current knowdedge (e.g, spoce, geogrophy)
Books ore the only source of enviranmental grint
that are directed ot children

LLZ Reading Opportunities

Developing

“Enough” reading materials and books are
present but limited thought is put into the
content af the materials.

« Ongonizational systems are in ploce, but do not ollow
children or adults fo eosily occess books and materials

+ People ond charocters in books do mot reflect the
different backgrounds, interests, and obilities of the
children in the room ar the community

+ Books do not connect to learning objectives ar
curriculum

+ Limited amount of print in learning environment aside
[from books (e.g., fobels for common objects, welcome
signs, names on cubbies, visval schedules)

+ Charts, viswals, ond other environmental print hos
heen created by aduits, but does not reflect children's
imalvemant

Mastered

Different types of reading materials and books are
chosen to reinforce learning objectives and curricula.

+ There is o clear arganizational system that offows children
and odults to easily find what they want to read or use
infant room has towch ond feel, picture-only, and picture-ond-
ward books

+ Preschoo! room hos books reflecting different types of
fomilies, concepts reloted to number representation, and
storfes that allow children to moke inferences and problem-
soive

+ School-oge pragram hes o wide sefection of books that cover
fiction and nonfiction cantent that spans reoding levels (e g,
picture books, chapter books, reference texts ke dictionaries)
Wiswals, charts, ond other sources of emironmental print are
cocredted with children and include children's writing

Prawvides children with multiple opportunities to participate in reading in different and meaningful ways each day.

Emerging
Minimal oppertunities for enriched and
enjoyable reading.

= Children are only reod to during whole groug time
= Children are not given time to freely enfoy books
in developmentally appropriote wiays with aduft
support ovimiloble
School-gge children are asked to reed o book o5 o
consequence for behowior
School-gged children ore discouraged from
reoding a particuiar book based on an oduit's
ossumptions obout that child's obility je.g.
discowraged from reading o chapter book becouse
its “roo difficudt?)

Developing
Reading is a part of specific, daily routines.

« Children may be reod to during whole growp time and
howve apportunities to independently Jook of books
during free choice

+ School-oge children ore ollowed to reod independently
as an aiternative to other activities

Mastered

Intentionally incarparates different reading
experiences across routines and activities.,

Children are read to as a whole group, in small growps, and
when inahaderal children request

Literogy oppontunities are incorparated into doily routines,
such as meals, to reinforce concepts (“Which one has o letter
that makes the “mmmm* sound, the milk or the Cheerigs**
or for older children, encouraging them to read the food
labels)

School-age children are encouraged ta read independently
as an octivity, o participation in @ book ciwb is affered for o
scheduied amaowunt of time




Lessons & activities referenced in today's session:

Additional
VLS

Infant & Toddler, Communication & Language
Development, Lessons 2 & 4

Preschool, Communication & Language
Development, Lessons 2, 3 &4

Preschool, Learning Environments, Lesson 4

School-Age, Communication & Language Development,
Lesson 4

Family Child Care, Communication & Language
Development, Lesson 3

Focused Topic, Using the VLS: Coaching to Enhance
Practice, Lesson 5

Supports

o 0O 00 O O

Additional courses for review:

QO TCS, Communication & Language Development
O Management, Communication & Language Development
Q Focused Topic, Supporting Language Diversity: Direct Care

If you are interested in learning more about O Focused Topic, Supporting Language Diversity: Coaching
ways the Virtual Lab School supports language

and literacy development, we encourage
you review these VLS courses more deeply:
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What has been your biggest
takeaway from today’s session?

n



Thank you again for joining us today!
Any gquestions?

Please complete the QUICK feedback survey-
What future training topics would be helpful?

https://www.virtuallabschool.org/
support@virtuallabschool.org
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